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URP 508 Race, Class, Gender and the City 

Spring Semester 2014 

 

 

Instructor: Professor Henry Louis Taylor, Jr. 

Class Time:  Thursday, 3:00 — 5:40 P.M. 

Room: B07 Hayes Annex C  

Office Hours: 6:00 - 8:00 Thursdays 

 
Course Description 
 

This course explores the intersectionality of race, class and gender in the context of U.S. racism and the 

neoliberal project.  It views the duality of race and racism as social constructions, which are intertwined 

with the American class hierarchy.  At its core, URP 508 is concerned with the role played by race, class 

and gender in shaping the urban metropolis and in determining what urban planners can do to build a 

metropolis based on social and racial justice. 

Race, class and gender is more than the name of this class, it is also a framework for conceptualizing, 

analyzing, and interpreting the positionality of people within American society and for helping us 

understand the structural and cultural dimensions of racism and social class inequality in the United 

States. Within this conceptual framework, the course uses race as the lens through which to view gender 

and class dynamics. This approach does not mean that race is more important than class and gender; 

rather it means that race structures the socioeconomic meaning of gender and influences the positionality 

of people within the class structure.  The neoliberal project is viewed as the catalyst to the rise of post-

racial forms of thinking and neoliberal approaches to urban policy formation and metropolitan city 

building.   

Against this theoretical and conceptual backdrop, the course’s central focus is to understand how the 

spatialization of race creates distressed neighborhoods that thwart the life chances of its residents, 

especially people of color. These distressed neighborhoods represent the epicenter of racism and social 

class inequality in the USA.   

The course poses four interrelated question is: (1) has the United States entered a color-blind, post-racial 

age?  (2)  Are distressed urban neighborhoods the epicenter of structural racism and social class inequality 

in the United States?  (3) Can distressed neighborhoods be recreated, rebuilt and turned into great places 

to live and work, without displacing low-income people of color? (4) What, if any, relationship exists 

among individual, institutional and structural forms of racism?  How do race, class and gender function as 

parallel and interlocking components of the American political economy? 

The course has two overarching goals.  The first is to understand the spatialization of race in the USA 

metropolis and why this process spawns racial, social, economic and spatial injustices.  The second is to 

understand how urban planners can attack the spatialization of race and the perpetuation of distressed 

neighborhoods by creating a metropolis built on a foundation of the spatial, social, economic and racial 

justice. In other words, how can urban planners contribute to the building of the just and good metropolis? 
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Learning Outcomes: 

 Students understand the basic concepts of race, class, gender, spatial injustice, racism and 

social class inequality. 

 

 Students know the impact that neoliberalism has on race, the rise of distressed 

neighborhoods, and emergence of the post-racial project. 

 

 Students understand the socioeconomic and urban planning forces that spawn the 

racialization of urban space. 

 

 Students know how to approach planning for the recreation and redevelopment of 

distressed urban neighborhoods 

 

 Students have a vision of the future city. 

 

Requirements 

 

Examinations: There will be a midterm and final examination. Both examinations will be take home 

exams.  Students will have between Thursday and Saturday to complete their examinations.  Late 

examines may receive a 20% penalty.  Electronic submissions are not allowed. 

 

Grading: 

 

Midterm Examination        25 

Final Examination       40 

Class discussions                 5 % Bonus                     

Team Projects                   30 

 

Total                                100   

 

Required Readings:  This course requires three books.  In addition, there are several readings, which are 

found in an electronic format in the Share Drive, are part of the reading requirement.  

 

Eduardo Bonilla-Silva, Racism Without Racists: Color-Blind Racism and the Persistence of Racial 

Inequality in the United States, 3
nd

 edition, Boulder: Rowman & Littlefield Publishers, Inc., 2006. 

 

Douglas S. Massey & Nancy A. Denton, American Apartheid: Segregation and the Making of the 

Underclass, Cambridge: Harvard University Press, 1993. 

 

Henry Louis Taylor, Jr., Inside El Barrio: A Bottom-up View of Neighborhood Life in Castro’s Cuba 

Kumarian Press, 2009. 

 

Course Outline (15 class sessions) 

1. January 30 -- Who are you going to believe, the data or popular culture?  
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The introductory unit will focus on the conceptual framework used in this class and discuss the 

importance of the topic.  The introductory session will give a broad overview of the course, its 

purpose and how students should study the material.  Lastly, the introduction session will discuss 

the course projects, the importance of group discussions and understanding the key questions. 

 

2. February 6 -- The Theoretical and Conceptual Framework:  Individual, public -and 

Structural Racism 

 

This first session is designed to provide students with an introduction to the basic concepts that 

will be used in the course and to provide them with a theoretical understanding of the critical 

issues involved in the course: race, gender, class and racism.  A central goal is to understand the 

interplay among individual, institutional and structural racism. 

 

Readings 

 

 Eduardo Bonilla-Silva, ―The New Racism,‖ Racism without Racists, 25-72. 

 Leslie McCall, “The Complexity of Intersectionality,” Signs, 1771-1800 

 Taunya Banks, “Colorism: a Darker Shade of Pale,” Digital Commons, University of 

Maryland Law School. 

 Henry A. Giroux, “The Terror of Neoliberalism: Rethinking the Significance of Culture,” 

College Literature, 1-19. 

 Susan S. Fainstein, “Planning and the Just City,” Conference on Searching for the Just 

City, Columbia University, 2006. 

 Batur-Vanderlippe, “Centering on Global Racism and Antiracism:  From Everyday Life 

to Global Complexity,” Sociological Spectrum: Mid-South Sociological Association, 

2010. 

 

 

3. February 13 -- We Have Seen this Movie Before: the Post-Racial Idea in Cuba and the 

United States  (Class Presentation on field project) 

 

This unit explores the post-racial idea by examining the experiences of race in Cuba and in the 

United States.  The unit problematizes the issue of minimizing the importance of race in 

determining the life chances of blacks, Latinos and other people of color.  It places the discussion 

within the broader context of neoliberalism and global racism. 

  

Readings 

 

 Taylor, “The Unfinished Revolution,” Inside El Barrio, 2009, 9-38. 

 Murguia and Saenz, “An Analysis of the Latin Americanization of race in the United 

States: a reconnaissance of color stratification among Mexicans, Race & Society, 2002, 

85-101. 

 Hutchinson, “Identity Crisis”  

 Forman, Goarc, Lewis, “Neither Black nor White? An empirical test of the Latin 

Americanization thesis, Race & Society, 2002, 65-85. 

 

4. February 20:  Part One:  Race, Class and the Rise of the Metropolitan City—1920 – 1964. 

This unit will explore the rise of metropolitan city, the emergence of homeownership and growth 
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of racial residential segregation.  It illustrates how the vision of a one-big city view of the 

metropolis, which united the suburbs and central city as a single place, combined with the profit-

making housing market to spawn the racial residential segregation. 

 

Reading: 

 

 Taylor, Henry Louis, Jr., “The Historical Roots of the Crisis in Housing Affordability: the 

Case of Buffalo, New York 1920 -1950,” PDF. 

 Bettman, Alfred, “Constitutionality of Zoning,” Harvard Law Review 

 Healthcott, Joseph, “The City Quietly Remade,” Journal of Urban History 

 Pritchett, Wendell E., “The Public Menace of Blight,” Yale & Policy Review 

 

5. February 27:  Part Two:  Race, Class and the Rise of the Metropolitan City—1965 – 

Present.  The second part of this unit shows how the implementation of the metropolitan city 

vision was thwarted by the urban riot epidemic.  The riots changed white attitudes towards blacks 

and city, and they begin to support conservative policies.   

 

Readings: 

 

 Flanagan, Richard M., “The Housing Act of 1954: The Sea Change in National Urban 

Policy,” Urban Affairs Review 

 McGraw, B.T., “The Housing Act of 1954 and Implications for Minorities,” Phylon 

 Seligman, Amanda, “What is the Second Ghetto?” Journal of Urban History 

 Logan, John R. and Mark Schneider, “The Stratification of Metropolitan Suburbs, 1960-

1970” 

 Massey and Denton, “The Persistent of the Ghetto,” American Apartheid, 60 – 82; “the 

Continuing Causes of Segregation,” 83 – 114. 

 

6. March 6:  The Emergence of the Distressed Neighborhood Problem.   The unit explores the 

emergence of the distressed neighborhood problem as the top problem facing blacks, Latinos, and 

low-income groups. It will discuss the relationship between the emergence of neighborhood 

distress and the rise of the contemporary urban metropolis. Within this context, the unit will 

explore some of the issues confronting residents of distressed neighborhoods. 

 

Readings: 

a. Lowe, Jeffery S. and Todd C. Shaw, “After Katrina: Racial Regimes and Human 

Development Barriers in the Gulf Coast Region,” American Quarterly, 61/3, September 

2009, 803 – 827. 

b. Taylor, “This Time the Revolution is for Real,” Inside El Barrio, 39 – 70. 

c. Massey & Denton, “The Missing Link,” American Apartheid, 1 -16; “the Construction of 

the Ghetto,” 17 – 59. 

d. Bonilla-Silva, “Peeking Inside the (White House) of Color Blindness,” 103 -129. 

e. Newman & Ashton, “Neoliberal urban policy and new paths of neighborhood change in 

the American inner city,” Environment and Planning. 

f. Lepstiz, “Toxic Racism,” American Quarterly 
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7. March 13:  The Mid-Term Examination 

 

8. March 20:  Spring Recess 

 

9. March 27: Schools, Education, Service Delivery and Neighborhood Development 

 

Readings 

 

Taylor, Inside El Barrio, 71-110 

Taylor, McGlynn, Luter, “Neighborhoods Matter: The role of University in the School Reform 

Neighborhood Development Movement,” Peabody Journal of Education. 

Taylor, McGlynn, Luter, Back to the Future: Public Schools as Neighborhood Anchor 

Institutions.  

Taylor, McGlynn, Solving the Dewey Problem: Where Do We Go From Here?” The Good 

Society. 

 

10. April 3:  Locked in the Economic Basement: Work, Gender, Family and Household 

Formation  

 

This unit explores the world of work and gender and seeks to gain insight into the differential 

experiences of men and women and how this relates to family and household formation among 

across the racial divide. It will relate these issues to the broader question of neighborhood 

development. 

 

Readings 

 

Massey and Denton, American Apartheid, 115-147 

Bonilla-Silva, Racism Without Racists, 75-101 

Taylor, Inside El Barrio, 111-147. 

Simirn, “Race, Gender, and Linked Fate,” Journal of Black Studies 

Boston, Segmented Labor Markets: New Evidence from a Study of four Race-Gender Groups,” 

Industrial and Labor Relations Review. 

 

11. April 10: A Strategic Framework for Redeveloping Distressed Neighborhoods.  This unit 

will explore the interplay among the four pillars of neighborhood planning in distressed 

communities:  (1) institutional and organizational development (2) housing and physical planning 

(3) community economic development and (4) resident engagement and capacity building. 

 

Readings: 

 

 Massey & Denton, “The Failure of Public Policy,” American Apartheid, 186 – 216; “The Future 

of the Ghetto,” 217 -236.  

 Bonilla-Silva, “Will Racism Disappear in Obamerica?” 207 – 259. 

 Giroux, Henry, “Neoliberalism, Corporate Culture, and the Promise of Higher Education:  The 

University as a Democratic Public Sphere,” Harvard Educational Review, 72/4, Winter 2002, 425 

– 463. 

 Blair, John P. and Michael C. Carroll, “Inner-City Neighborhoods and Metropolitan 

Development,” Economic Development Quarterly, 21/2007, 263 – 277. 
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12. April 17:  housing, building the cross-class, multi-racial neighborhood.  Transforming the 

available housing in a neighborhood and improving the physical environment is a critical first 

step in the neighborhood transformation process.  This unit examines the issues involved in the 

physical redevelopment of the neighborhoods, including creating an anti-gentrification system to 

protect the indigenous population from displacement. 

 

Readings: 

 

 Chaskin, “Building Community in Mixed-Income Developments: Assumptions, 

Approaches, and Early Experiences, Urban Affairs Review.   

 Tach, “More than Bricks and Mortar: Neighborhood Frames, Social Processes, and the 

Mixed-Income Redevelopment of a Public Housing Project, City & Community. 

 Hardman, Ioannides, “Neighbors’ income distribution: economic segregation and mixing 

in US urban neighborhoods,” Journal of Housing Economics. 

 Ellickson, “The False Promise of the Mixed-Income Housing Project,” UCLA Law 

Review 

 

13. April 24:  Community Economic Development.  The unit outlines strategies for growing and 

developing the economics of distressed neighborhoods within the framework of the broader 

regional economy.  The unit will explore three interrelated dimensions of this issue.  One 

dimension will grapple with ways to connect neighborhoods to the growth and development of 

large institutions within or near their communities.  The second concerns itself with turning the 

redevelopment of neighborhoods into jobs and opportunities for business development. The final 

component examines innovative ways of generating economic activities, including urban 

agriculture, green initiatives, Brownfield reclamation, tourism, and the HUD Section 3 proposal. 

 

Readings: 

 

 Imbroscio, David L., Thad Williamson, and Gar Alperovitz, “Local Policy Responses to 

Globalization: Place-Based Ownership Models of Economic Enterprise,” The Policy Studies 

Journal, 31/1, 2003. 

 Cummings, Scott L., “Community Economic Development as Progressive Politics: Toward a 

Grassroots Movement for Economic Justice,” Stanford Law Review, 54/3, December 2001, 

399 – 493 

 Basolo, Huang, “Cities and Economic Development,” Does the City Limits Story Still 

Apply?, Economic Development Quarterly 

 

14. April:  Community Economic Development: Part 2: The unit continues the discussion for 

growing and developing the economics of distressed neighborhoods within the context of regional 

economic development. In particular, it will examine ways to use the competitive advantage of 

central cities and distressed neighborhoods to produce new jobs and opportunities.  It will explore 

the types of institutions and strategies required to expand the job base and rethink ways of making 

investments in local neighborhoods. 

Readings: 

 Imbroscio, “Shaming the Inside Game: A Critique of the Liberal Expansionist Approach 

to Addressing Urban Problems,” Urban Affairs Review. 
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 Immergluck, “Neighborhood Economic Development and Local Workings:  The Effects 

of Nearby Jobs on Where Residents Work,” Economic Geography. 

 Alperovitz, “Who Owns Capital?” Boston Review 

 

15. May 1:  Race, Class and Gender:  A Reflective Lecture.  This is Summary lecture that ties 

together the main themes that comprise this course.  It integrates and syntheses the lectures, and 

answers the question, “what is the meaning of race, class and gender” in 21
st
 Century United 

States? 

 

16. May 8:  Final Class Presentation 

17. May 15: Final Examination 

Introduction Project:  Race and Space Project:   

This introductory project is designed to give you insight into the problem of race and space in U.S. cities 

by examining the issue in Buffalo, New York. The big question you seek to answer is does race and place 

matter in metropolitan Buffalo.  Each group will be expected to carry out field research in four parts of 

metropolitan Buffalo: East Side, West Side, South Buffalo and the suburban Town of Amherst.   

 

For the purposes of this project, the boundaries of the East Side are Main Street to the west, the Buffalo 

Niagara River to the south, the Buffalo City boundaries to the east and the City boundaries to the North. 

The West Side will be considered those neighborhoods to the east of Main Street, and the boundaries will 

extend southward to the Buffalo River and northward to the city boundaries.  Those neighborhoods to the 

South of the Buffalo River will be considered South Buffalo.  Use the official boundaries of the Town of 

Amherst.   

 

Each group will be required to generate census tract maps of the three Buffalo neighborhood. In creating 

the census tract maps, be careful not to split census tracts.  If a census tract falls into two areas, place the 

tract in that part of the city where most of the tract falls. Each group should have their boundaries 

approved by me before starting their project.  On the basis of this census tract mapping, each group will 

be responsible for a demographic analysis of each of the areas, using the variables listed below. 

 

1. Population by race 

2. Median Household Income 

3. % renters and % owners 

4. Poverty rate 

5. Employment rate 

6. Unemployment 

7. Not in the Labor Force 

8. % of residents with a college degree 

 

The demographic analysis should be augmented with extensive fieldwork.  In each community, the field 

work shall consist of a combination of windshield surveys and visits to at least five different institutions: 

bars, restaurants, beauty parlors, churches, community centers, retail shops, supermarkets, corner stores, 

and service stations. Attentions should be paid to racial and gender composition, and notions of social 

class.   Take detailed notes about the things that you see and observe.   

Each group will prepare a 20 minute presentation that answers the question, “Does race and place matter 

in metropolitan Buffalo?  Each group should use the data gathered in their research to answer this 
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question.  The presentation will be evaluated on the basis of the soundness of the approach, the quality of 

the research and coherence and insightfulness of the presentation. 

Major Project:  School Buildings, Public Education and Charter Schools:  Their Relationship to 

Neighborhood Development. 

Using Buffalo, New York as a case study, this project explores the relationship between public schools, 

charter schools and neighborhood development.  It is based on the premise that the neoliberal project is 

negatively impacts the redevelopment of distressed neighborhoods by producing Zombie Schools, which 

thwart the physical redevelopment of vulnerable communities.   

By “Zombie Schools,” we are referring to public schools, which have been closed and now lay vacant in 

urban neighborhoods, with little likelihood of being reused.  The Zombie metaphor is a good one because 

these “empty school buildings” still exist and occupy space in the neighborhood.  However, the longer 

they lay fallow, the more they decay and deteriorate, becoming increasingly difficult to reuse and return 

to vibrancy.  Because these structures are allowed to decay and deteriorate, they eat away at the vibrancy 

and fabric of the neighborhood, and if not stopped, may spread their virus (abandonment and decay) to 

other community structures. 

In a 2008 report, the U.S. Conference of Mayors identified more than 10,000 abandoned properties in 

Buffalo, putting it in the top five cities in the country on that score. And in 2010, the U.S. Postal Service 

counted more than 15,000 vacant addresses in the city, more than one in ten of the total.  Thus, in this 

project, we want to determine to what extent that “Zombie Schools” are part of the larger problem of 

abandonment and neighborhood disinvestment.   

This is a semester long project, which seeks to determine if “Zombie Schools” are a problem in Buffalo. 

Within this framework, the tasks listed below must be completed and a final presentation presented on the 

last day of class.  The final product will consist of the oral presentation and a hard copy of the final report.   

There are five major tasks involved in the project.  The four class groups must decide how to divide up 

the responsibilities and then provide me with a listing of the division of labor among the four groups. 

a. The class must survey the national literature on school closing to get a picture of the 

magnitude of the Zombie Schools as a potential problem in the United States, especially 

in shrinking cities. 

 

b. Identify ―Zombie Schools‖ in Buffalo and map their location in the City.  Here, the idea 

is to determine, where these schools are most likely to be located in Buffalo.  Within this 

context, you should develop a profile of the school: 

 

1. How large is it – how many students did it accommodate when it operated at full 

capacity? 

 

a. 2. How many years has it been closed? 

 

b. Is the property for sale?  Does the School District have a plan for the  potential reuse 

for the school(s)? 
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c. What are the current conditions of the Zombie Schools and their campuses? 

 

d. Have Zombie Schools  impacted the neighborhoods in which they are located? Use 

population growth as a surrogate figure. Look at the population  between 1990, 2000 

and 2010, and determine the trajectory of the population in the specific census tract in 

which it is located. 

 

c. How many public schools, if any,  have been slated to close over the next two to three 

years.   For these schools, determine if there are any existing re-use plans for them. 

Identify and map the location of these schools.  These schools should be viewed as 

potential Zombie Schools. 

 

d. What are the potential reuses of these Zombie School?  Are any of them viable options for 

transformation in charter schools?  Do they have the potential to be turned into apartment 

buildings?  What types of uses have other communities to them to? 

 

e. The Charter School Movement in Buffalo. 

 

a. Identify the charter schools in Buffalo.  

 

i. The type of charter school and the grades  

ii. Racial and gender composition of the schools 

 

b. Map the location of these schools and describe the setting in which these schools are 

located. 

 

c. How many applications are there for new charter schools in Buffalo? 

 

Developing a Narrative 

The different groups will be responsible for working together as a team to analyze, synthesize and blend 

the various component into a single narrative about school buildings, public education, charter schools 

and the redevelopment of distressed neighborhoods. Each group should allot 30 minutes for their final 

presentation.  Although separate components, the final presentations should be integrated and tell a 

singular story about Zombie Schools.  The four components should be fused together into one large 

paper, which should be turned in both in electronic and hard copy form.  
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